


Did you make any curricular changes based on your most recent SWA? If so, discuss what changes were made. If no changes 
were made, please discuss the strengths of your curriculum based on the assessment of your outcomes. 

Response: 

Yes, we have made several meaningful curricular changes. These adjustments were designed to strengthen student 

learning, faculty engagement, and alignment with our program mission. We made changes that include high impact 

practices, scheduled meetings, professional training, ongoing feedback, assessment, and marketing. High Impact 

Practices: High-Impact Practices continue to be an integral part of our Early Childhood Education (ECE) program. The 

faculty have added more HIPs. Community-based learning opportunities are embedded in courses, connecting theory to 

real-world early childhood settings. First-year experiences are integrated into introductory courses to provide new 

students with additional support and guidance, including orientation to Canvas, connections to the Debbie Moses Writing 

Lab, and strategies for successful online learning. These are explained in detail under the High Impact Leaming section. 

Scheduled Meetings: Faculty meet bi-monthly, including adjuncts, to discuss and improve teaching and learning 

practices. ECE faculty have implemented virtual office hours, Zoom meetings, and frequent check-ins with students 

through phone, email, and in-person interactions. Collaboration with the Center for Teaching and Leaming adds to the 

training schedule and quality in course delivery. Professional Training: Faculty development remains a high priority. 

Faculty engage in both scholarly work and the scholarship of teaching and learning, present at conferences, publish, and 

participate in ongoing professional growth opportunities. As funding allows, faculty attend and present at local, regional, 

and national conferences, sometimes in faculty research with the Center for Teaching and Learning. Ongoing Feedback: 

ECE faculty are committed to student-centered teaching practices that maximize students' potential. Therefore, we tailor 

instruction to meet individual learning needs. Consistent, personalized, mutual feedback is a hallmark of our program. 

Not only do instructors evaluate students, but students offer us formative assessments regularly to refine teaching 

strategies. Because the program provides teaching practice with guidance, students receive ample feedback before they 

teach alone in a practicum. Assessment: To meet the needs of Alaska's diverse and non-traditional student populations, 

the program highlights cultural relevance and flexibility. For example, students may resubmit assignments, and 

instructors provide a seven day grace period. Since many of our students are from rural areas, we consider their 

subsistence needs and adjust accordingly. The program also focuses on improving student engagement in online learning 

environments by offering multiple modes of participation (written, video, interactive tools) that provide more authentic 

assessments of their learning. ECE majors build a portfolio throughout their coursework, culminating in a final 

submission in the capstone course. Collaborative projects, rubrics, and clear instructional guidelines support student 

success. We recognize diverse learning styles and use varied approaches, including place-based project, to promote 

understanding. Examples of exemplary student work are provided to help guide learning and demonstrate expectations. 

All these changes mean more varied, frequent, and meaningful assessments of student work. Marketing: The ECE 

program continues to cultivate high-quality, student-centered, and community-responsive education that prepares 

graduates to excel in teaching across Alaska and beyond. We market that strength through city, military, community, and 

industry connections. Outreach includes flyer distribution, video creation (in development), and social media 

engagement, with particular attention to military bases and communities. Partnerships with high schools, Northern 

Interior Alaska Association Education Young Children (NIAAEYC), Alaska Thread, Headstart, Bunnell House Lab 

School, and other organizations throughout the state further support the visibility and relevance of our program. ECE 

incorporates partner feedback in programming and marketing. ECE collaborates with its advisory committee and co-

sponsors conferences. ECE faculty change curricula quickly in response to workforce needs. 





I 

Discuss how the HIPs in the program are reflected in the SWA If you have identified HIPs that are not 
included in the SWA, please consider an update. 

Response: 

Capstone Courses & Projects: The capstone courses and projects in the Early Childhood Education (ECE) classes 
capture students' competencies, abilities, and skills in the program and cover SLOs 1-5. The capstone courses offer 
students hands-on experience, connecting content between classroom theory and real-world practice while aligning with 
early childhood education standards. The preparation and completion of the final portfolio confirms students' knowledge, 
understanding, and application process. Additionally, students reflect on their academic journey and integrate their 
learning and professional growth in a manner that demonstrates their competence. Through the capstone work, students 
begin to master the national standards for ECE. Each student compiles their final portfolio to display all the work they 
have covered and engaged in throughout the program. Collaborative Assignments & Projects: Collaborative assignments 
and projects also cover SLOs 1-5. Group assignments and discussion boards are two main ways the ECE faculty utilize 
collaborative assignments. We encourage instructors to let students take responsibility for their learning as they build a 
classroom community. One empowering tool is for students, not instructors, to select peer partners for cooperative 
assignments. Projects can take various forms, including research papers, audiovisual presentations, or discussions. 
Instructors have introduced peer feedback, hypothesis, and H5P as interactive tools to also enhance the continuous 
learning experience. These diverse delivery methods are effective as we continue to explore different ways to 
accommodate students' learning styles. There is always an opportunity for students to work together on an assignment, so 
that they can offer that peer review, and support, as they develop their ideas. The ongoing process of completing 
collaborative assignments eliminates and reduces overstimulation, frustration, and anxiety for students. Service or 

Community-Based Learning: Students volunteer and involve themselves in various professional organizations and 
agencies within their communities. This community-based learning extends beyond the activities. Through group 
assignments and discussion boards, as students learn about different cultures, they expand their worldview and elevate 
their cultures' best practices. To develop and maintain real-world skills such as critical thinking, collaboration, and 
problem-solving, students complete assignments, tasks, and activities within their local environments, organizations, and 
agencies (SLOs 3, 4 and 5). For instance, students conduct observations at community centers, interview librarians, or 
explore parks and playgrounds to assess safety measures. These activities encourage students to build self-confidence 
and rapport with community leaders, contributing to their sense of belonging. For example, in ECE F242- Child and 
Family Ecology students complete a final project of a Family and Community Plan. Throughout the semester, students 
complete interviews and conference sessions with a parent, then develop a comprehensive plan to help this family. In the 
course ECE F 119, Curriculum I: Principles and Practice, students complete a Library Visit assignment. This task 
connects them with the local library in their home or school community, allowing them to explore the facility and engage 
in a conversation with the librarian about the services and resources available. In ECE Fl 10, Safe Healthy Learning 
Environments, students analyze and compare the safety measures for toys, playground equipment, and play areas in their 
community. Similarly, in ECE Fl 07, Child Development II, students compare and contrast developmental milestones 
and skills observed in centers, preschools, and early primary years. Through these activities, students visit relevant sites 
in their communities, conduct observations, perform analyses, and share their findings. Practicum: The ECE Department 
offers Practicums, which are courses in which students apply their knowledge of SLOs 1-5. Practicums address early 
childhood education competencies and standards. Students develop their skills and gain experience to demonstrate their 
abilities and knowledge in the classroom. Ongoing meetings throughout the semester foster a space for sharing and 
feedback. Supervisors at each practicum site maintain active communication with the Practicum Coordinator to 
encourage a partnership and continued support for the students. The collaboration also reinforces the mutual 
development among the university, the program, schools, industry partners, and students. 







How is your program related to others in the UA system? 

Response: 

We have the flexibility to have a rigorous program considering students cultural knowledge, learning styles, 
scaffolding needs, and personalized feedback, implementing local and global knowledge. Many of our students are 
teachers with immediate needs for best practices. We meet them and help them apply their learning to make change in 
the classroom. 

Who are your key community or external partners? 

Response: 

Our key community partners are Alaskan High Schools, Northern Interior Alaska Association for the Education of 
Young Children, Alaska Thread, Head Start, Bunnell House Lab School, Ft. U.S. Army Ft.Wainwright, Eielson Air 
Force Base, and Alaska System for Early Education and Development. 

What role do your services courses play, if any? 

Response: 

How do your graduates succeed after leaving the program? 

Response: 

Graduates become leaders, directors, lead teachers and entrepreneurs. Others become certified teachers, social workers, 

or seek advanced degrees. 
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