


Student Learning Outcomes 

Describe the assessment of your student learning outcomes (SLOs). Discuss your findings, changes you are 

making, and what you hope to see as a result. 

Response: 

It is difficult to presume changes from a small sample size over a small number of years, but a number of 
things are apparent from data analysis that are either interesting or worth watching. SLOA la and 2a shows 
consistent student achievement. Music Theory scores are very similar to the previous cycle of data, showing a 
gradual growth in student achievement from the first semester course to the fourth semester course. Music 

History scores have increased rather significantly compared to the previous cycle. This perhaps indicates an 

improvement in the 

post-Covid world, but further data will have to be gathered to determine if this is a trend or not, as the sample 
sizes are under 10. 
SLOA 2a The averages from the jury rubric is lowest at the introductory MUS 161 level. Despite the fact that 
faculty generally grade with greater rigor as students progress through the program, and that the rigor of 
performed repertory also increases, scores rise from an average of 83.4% to 87.4% by MUS 362. This suggests 
student progress in the face of greater challenges, which is a very nice thing to see. There has been a drop in 
scoring compared to the previous cycle of data. Students are still passing, but average scores have dropped in 
general. More data may be needed to indicate if this is a trend. 
SLOA 2b A new element was added to the Junior Recital, requiring students to pass a pre-hearing before giving 
the junior recital performance. This is an additional measure to help students be fully prepared for the 
surnmative performance. This has resulted in some delayed performances since implementation, but all recital 

performances have passed since then, so we feel that this has been a successful change. 

SLOA 3a Similarly to SLOA 2a, there is a progress of student achievement over course levels in spite of 

increasing challenges and rigor. For classroom courses, students average a score of 93.7% on the MUED 110 
rubric, but by MUED 405 this has increased to 98.9%. Likewise what is usually the first practicum course, 
MUED 310, scores an average of88.3% on the rubric, whole for MUED 406 the average is 92.8%. This 
suggests a growth of student capabilities and a progression of student skills over time. This data is not 

substantially different from the previous cycle. 
SLOA 3b continues not to be a barrier for traditional students, but some have needed to retake the exam when 
taking the tests outside of the suggested schedule. It is generally suggested that students take the Praxis CORE 
or equivalent exams upon completion of the associated GER coursework, especially for math, as soon as the 
next semester break. Students who have followed this model are highly successful at passing the test on the first 
attempt. Likewise with the Praxis II Music Content exam, it is recommended that students take the test upon 
completion of major MUED and MUS coursework, with strong student achievement when this is done. 

However, students seem to struggle when they do not follow this advice, and for non-traditional students who 

are completing this degree after a prior bachelor's degree, it can also become a barrier. My hope is to provide 

students with greater incentives for completing this requirement at the suggested time, perhaps through some 
sort of progress acknowledgement. Although this is a small thing, I think any progress here would greatly help 
those students. 
SLOA 4a The rubric for the ATCAT given during the Student Teaching semester has been updated for clarity 
and readability, but is largely unchanged. Students have been successful at passing the ATCAT, and scores 
remain high for it. The instructor notes that sometimes interventions are needed to aid students, and curriculum 
changes are being made to better prepare students for the ATCAT. 





Discuss how the HIPs in the program are reflected in the SWA. If you have identified H!Ps that are 
not included in the SWA, please consider an update. 

Response: 

Capstone Courses: ED 452/453/454 are considered capstone courses for their respective concentrations within 
the BM Music Education degree. These courses involve the practical, real-world application of all previously 
learned courses within the major. The ATCAT is the culminating project of this course, which evaluates the 
ability of the student to understand a "full cycle" of teaching-understanding one's students, planning instruction, 

delivering instruction, understanding data from the instruction, and then reflecting upon all phases. It provides an 

important "snapshot" of what the student will look like as a teacher. 
Collaborative Assigrunents and Projects are an important part of several courses within the program. 
Highlighted in the SLOA is the Curriculum collaboration project in MUED 405, where students are grouped 
together and collaboratively design curriculum for a non-performance music course. 
Internship is part of the capstone requirement of the BM Music Education degree. As the last course of the major, 

students are assigned to intern at a public school (often, but not exclusively, in Fairbanks) for the purpose of learning 

within the school environment itself about being a teacher. Students are paired with an experienced veteran teacher who 

is jointly chosen by the Music Department and by school district administration. Student spend the semester adhering to 

the school workday and are evaluated by observation forms and the ATCAT, which assesses preparedness for 
understanding the teaching/learning cycle. 
Writing-Intensive Courses are very important in the education field as they prepare students not only for future 
graduate work in research, but also because writing continues to be a very important communication medium to 
parents, administrators, and the community at large in the field of education. For this reason, large amounts of 
writing are incorporated into MUED 110, 201, 309, and 405. Writing is critiqued for both content and 
presentability with an emphasis on obtaining a formal style of expression. A Philosophy of Music Education 
paper is also a document first created in MUED 110 and revised in subsequent courses, with the goal of this 
eventually being a document that can be used for job applications. The rubric for the MUED 201 course is 
highlighted in the SLOA. 
Practicums are considered critical to preparation for the student internship semester. MUED 310, 316, and 406 
act as formal practicums where a student is paired with a local public school teacher for the purpose of 

experiencing the teaching environment. They have an assignment of teaching and video recording themselves teaching 

two separate lessons within these classrooms, which is evaluated in the SLOA. 

Studios are an important aspect of any music program. All majors are enroUed with an Applied Music professor whose 

students are counted as a studio. Teachers then provide group learning experiences through a variety ofavenues, 
including weekly masterclasses, studio recitals, and other activities. The Junior Recital, MUS 390 is the ultimate 
expression of this, which is �uated in the SLOA. 




















