Secondary Education (7-12) - Bachelor of Arts

Current Compliance Year: 2024-2025
Mid-Cycle review

Recent Recommendations

Feedback will include recommendations from the last Expedited Review or from your most recent
review by your school or college. You may not see any feedback or recommendations until you have
completed your first full or mid-cycle review.

Increase enrollment,Increase retention/persistence

Continue to work on recruitment through exploring additional content area pathways and consider
how proactive advising and support might increase your retention.

Response to Previous Recommendations (if any):

We continue to work across all the aspects mentioned above. We are also building partnerships across
units with our content area partners, faculty, and advisors to inform and educate about the SOE
offerings.

Student Learning Outcomes

The previous Student Learning Outcomes Assessment has been submitted as its own report.
Going forward you will use the following prompts to discuss the success of your most recent SLOA
plan and address your assessment activities since your last SLOA report (typically the past two
years or since your last program review).

Learning outcomes feedback from last review:
You may not see any feedback or recommendations until you have completed your first full or mid-
cycle review.

Discuss your SLOA findings, changes you are making and what you hope to see as aresult:

Our goals, measures, and data are consistent with our 2021 SLOAs. We had a successful CAEP
Accreditation visit last October with recommendations for accreditation and no stipulations. We
continuously evaluate student performance data and feedback to refine diversity enrollment strategies,
integrate technology and distance learning approaches into course delivery, and incorporate research-
based instructional methods.




Discuss the curricular changes made based on assessing your SLO. If you haven't made any
curricular changes, please explain why not and address what you did notice in the review,
including strengths of your curriculum through the assessment of your outcomes:

We have changed course progression in secondary, specifically the sequence of EDSC 407 Literacy in
the Content Areas and EDSC 415 Foundations of Modern Education Practice (to be taken before EDSC
407) during the summer based on student feedback and a need for more evidenced success in our
students learning the concepts of cognitive science-based lesson design, instruction and assessment.
We’ve also developed a programmatic common calendar with major critical assessments logged so as
to maximize students' success by spacing out these major assessments over the course of the fall and
spring semesters during their internship year.

Supporting Documents

Please ensure that all relevant supporting documents, such as artifacts, rubrics, and student data,
are uploaded to your designated Google folder in WorkZone or directly into Google Drive. Note: Do
not include any information that may identify students in your data.

Updated SLOA?
If you are updating your SLOA document, please include it with your report and other supporting
documents in your designated folder. It does not need to be filed separately in the “SLOA" folder.

Are communication outcomes embedded in the SLOA Plan?

As of 2017 all Baccalaureate programs were required to embed the communication outcomes
within their SLOA Plans, this is optional for non-Baccalaureate programs. Please mark the
appropriate box below.

Embedded: X
Not Embedded:

Student Success

To access the Student Success Dashboard please sign into a UA computer with VPN connection (if
not on campus). You will need your UA credentials and it is best accessed with the most updated
version of Chrome, Edge, Firefox or Safari browsers; Internet Explorer is not supported. You will
need to filter the data to see your programs. If you need assistance in finding the data for your
programs, please contact your data liaison or Julia Manfredini in the PAIR office.

Data Liaisons

Each school or college has a team of Data Liaisons to help you analyze the data provided in the
portal and may be able to help you see your data in multiple contexts. You can find a list of data
liaisons on the resources page for Program Review.

The college or school level committee will also have access to this data with the goal that by
providing these visualizations data availability will be increased.

Data supplied within the dashboard linked below is intended for Academic Program Review and not for any other purpose.

Student Success Data Dashboard




Previous Feedback
You may not see any feedback or recommendations until you have completed your first full or mid-
cycle review.

Student Success Data Trends:

Trend Increase | Decrease | NoChange
Persistence 8.6%

Pass Rates 5.2%

Student Credit Hours 7

Majors 20

Degrees Awarded 6

Other Trends (Explain in narrative below)

Equity Gaps

Please discuss any equity gaps identified in your disaggregated student success data and explain
how you plan to address them. Please contact your data liaison or make an appointment with Julia
Manfredini to learn more about analyzing your data.

No equity gaps apparent in the ways that the data is presented in PAIR. We do know that we seek more
representation of || il spccifically and people of color more generally across all of our SOE
SCH, majors, and degrees.

Optional Data Explanation
Feel free to share more of your thoughts on the data provided.

| The data would be more useful with further disaggregation into BASC-Sec, PB-Sec, and K-12 Art Sec. |

High Impact Practices

According to the AAC&U, High-Impact Educational Practices “have been widely tested and have
been shown to be beneficial to college students from many backgrounds.” UAF is particularly
interested in Undergraduate Research and/or Scholarly Activity because it is one of our mission
fulfillment indicators, but all of these researched High-Impact Educational Practices should be
reflected in your program'’s student learning outcomes and curriculum.

Previous Feedback
You may not see any feedback or recommendations until you have completed your first full or mid-
cycle review.



High-Impact Practices Used in this Program

Please select all high-impact practices your program is currently using from the list below. For any
practices you select, provide details in the corresponding narrative section. In the narrative,
discuss how your program is implementing these practices, including any successes, known
issues, and solutions. If you are considering incorporating any of these practices in the future,
share your plans. If your program is not using any of the listed high-impact practices, please use
the 'Other or None of These'field to explain how your program supports student success.

Capstone Courses & Projects X | Research(Graduate Level) X
Collaborative Assignments & Projects X | Writing-Intensive Courses X
Diversity/Global Learning Publications

ePortfolios X | Communications

First-Year Seminars & Experiences X | Publications

Internships X | Scholarly Activities

Service or Community-based Learning Other (Please describe in box below)
Undergraduate Research X

Collaborative Assignments & Projects

Collaborative work is integral throughout the courses in the secondary teacher certification program,
fostering teamwork and practical application of educational theories. For example, in the Math and
Science Methods course, students collaboratively develop STEM lessons and place-relevant curricula,
emphasizing the importance of local context in education. In English Language Arts Methods and
Social Studies Methods, student teachers participate in 3 lesson plan workshops where they critically
provide feedback to each other on lesson plans in their content area. These innovative, collaboratively
created materials are then shared online, broadening their impact and fostering a shared learning and
professional growth culture.

Undergraduate Research

Student teachers conduct research and submit research papers in their Instructional Methods and
Assessment class.

Diversity/Global Learning

EDSC 457 Multicultural Education and School Community Relations is built upon the foundation of
diversity and global multiculturalism across Alaska's classrooms and school sites. Our teacher
preparation program emphasizes Alaska Native cultures and allows students to engage in a weeklong
rural practicum, teaching in a rural Alaska community. Data indicate that this experience significantly
enhances candidates' understanding of rural communities and increases their willingness to pursue
teaching positions in these areas.

ePortfolios

After their student teaching internship, teacher candidates compile a standards-based portfolio
demonstrating their proficiency in key program requirements and supporting CAEP accreditation
standards. This portfolio includes critical assessments, such as a comprehensive teacher work sample
featuring detailed lesson plans, instructional strategies, assessments, and reflective analyses conducted
after implementing lessons in public school classrooms. Additionally, the portfolio incorporates
multimedia presentations highlighting candidates' ability to integrate technology and professionally
present their teaching practices.




First Year-Seminars & Experiences

All secondary teacher certification program candidates engage in a year-long student-teaching
internship in a public school under the guidance of a mentor teacher. This internship aligns with the
Alaska Department of Education and Early Development (DEED) requirements and supports CAEP
accreditation standards. To enhance the internship experience, candidates concurrently participate in
the EDSC 471/472 Seminar, which provides a structured environment for critical reflection and
discussion of their teaching practices, experiences, and learning throughout the internship year. This
integrated approach ensures candidates are well-prepared for professional teaching roles.

Writing-Intensive Courses

To prepare undergraduate candidates for a profession that requires much written communication and
feedback, all the classes except the EDSC 471/472 series and the EDSC 442/443 Tech I/II courses are
writing intensive courses with a research project and/or paper completed in each class in the
undergraduate secondary education sequence.

Service-Learning and/or Community-based Learning

| (250 Word Limit)

Internships

The core of the M.Ed. program is a year-long internship in an Alaska secondary classroom mentored by
a teacher at the local school site and supervised by a Secondary Program faculty member. This
internship aligns with the Alaska Department of Education and Early Development (DEED)
requirements and supports CAEP accreditation standards.

Capstone Courses & Projects

During the final phase of their student teaching internship, pre-service teachers complete the Alaska
Teacher Culminating Assessment Task (Alaska Teacher Culminating Assessment Task (ATCAT) and a
comprehensive student teaching portfolio. These standards-based assignments are rigorously evaluated,
and the resulting data is collected to support accreditation processes (CAEP) and program review.
Through these assessments, teacher candidates demonstrate critical competencies developed
throughout the program, including planning effective instruction, analyzing student learning data, and
assessing student outcomes. These tasks synthesize their preparation, ensuring readiness to enter the
teaching profession and meet the demands of the workforce.

Other or None of these (explain)

| (250 Word Limit)
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Student Learning Outcomes Assessment Plan

School of Education: Secondary BA
Updated Spring 2021

Expanded Statement of
Institutional Purpose

Intended
Objectives/Outcomes

Assessment Criteria and
Procedures

Implementation
(what, when, who)

Data reporting
process

MISSION STATEMENT:
The UAF School of
Education is dedicated to
culturally responsive,
place-based teaching,
counseling, research and
service for Alaska's
diverse communities.

GOAL STATEMENT:
Increase the number of
qualified educators for
Alaska's schools by:

e Providing licensure
programs at
undergraduate and
graduate levels

e Providing education
programs to students
across Alaska

e Recruiting, retaining
and graduating
Alaska Native Student
teachers

Effective communication

skills

Praxis CORE exam -

demonstration of basic
competency in reading,
writing, and math. Qualifying
scores, set by the state,
required for entry to
internship year.

Students must successfully
complete the Praxis CORE
examination prior to the start
of internship year.

For each yearin a two
year period % of
graduates with
passing scores are

reported.

Disciplinary content
knowledge

Praxis Il exam -

demonstration of disciplinary
content knowledge.
Qualifying scores, set by the
state, required for entry to
internship year.

Students must successfully
pass the Praxis Il content area
examination in their
respective discipline prior to
receiving institutional
recommendation for
licensure.

For each year in two
year period % of
graduates with
passing scores are
reported,
disaggregated by
content area exam

Pedagogical knowledge
(ability to effectively
teach)

Skills of Teaching

Observation Tool (STOT)

The final STOT evaluation
form rubric/criteria is based
on observations and
assessment of intern, 1)has
no rows marked N/A and 2)
90% (30/34) of evaluation
criteria items need to be rated
at the Proficient level (3.0) or
higher with no areas rated
Underdeveloped or
Underdeveloped Plus.

Student teaching faculty
supervisor evaluates the
student teacher on the final
STOT form during the
teaching of the Alaska
Teacher Culminating
Assessment Task (ATCAT) in
Mar/Apr of the final semester
of student teaching
internship. Proficient pass has
no rows marked N/A and is
based on observations and
prior knowledge of intern 90%

For each year in two
year period, the
disaggregated STOT
data is linked
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Aligning programs
with state and
national standards
and accreditation
requirements

(30/34) of areas need to be
rated at the Proficient level
(3.0) or higher with no areas
rated Underdeveloped or
Underdeveloped Plus. Integral
aspect to suite of culminating
evaluations/assessments that
student teacher must achieve
proficiency to earn AK
Teaching License.

Positive impact on
student learning

Alaska Teacher Culminating
Assessment Task (ATCAT)
Passing score required for

conferring of state licensure

Students must receive a
passing score on the ATCAT
during the final semester of
their internship

For each year in a two
year period, the
disaggregated ATCAT
data is linked.

Professional dispositions
aligned with the teaching
profession

Professional Characteristics
Form (PCF)

Demonstration of appropriate
dispositions for teaching
profession

Patterns of low ratings on the
PCF result in plans of
improvement and can lead to
eventual program dismissal if
plans are not met

For each yearin a two
year period, the
disaggregated PCF
data is linked.

Evidence of
effectiveness in the
workplace

NEXT survey of alumni and
employers

Evidence of employer and
alumni satisfaction with
preparation in the workplace

Alumni and employers
working in Alaska'’s public
schools receive a survey of
effectiveness in the workplace
1 year after certification
program completion

For each year in a two
year period,
summarized NExT
survey data of alumni
and employers is
linked.

Process of data collection and review: All above data sources are collected annually

1) Data set 2) Who initiates collection of | 3) Who collects and 4) When are the 5) Who prepares | 6)Whenare
data houses the data data collected the data reports the data
ready for
review
ATCAT - Shared assessment of Heads of initial licensure programs Assessed by program Final semester of SOE Research August
candidate proficiency work with program faculty faculty, data housed in licensure program professional
(CAEP Annual Measure 2) LiveText (typically late spring)
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SOE Research

April for

Praxis | and Il scores
(CAEP Annual measure 1)

Collected by ETS and available any
time

ETS

On-going basis

professional

SOE Research

CAEP annual
report
August

STOT - Shared assessment of
candidate fieldwork experience

Heads of initial licensure programs
work with program faculty and
mentor teachers

Assessed by supervisors
and mentor teachers, data
housed in LiveText

Fall and spring
semester

professional

SOE Research

August

(CAEP Annual Measure 2)
PCF - Shared assessment of
candidate professional
characteristics

Heads of initial licensure programs
work with program faculty and
mentor teachers

Assessed by program
faculty, supervisors and
cooperating/mentor
teachers, data housed in
LiveText

Fall and spring
semester

Late spring

professional

NDSU - UAF and UAlaska

February

NEXT graduate survey
(CAEP Annual Measures
2,4and 7)

SOE Research professional
confirms initiation of survey with
CAEPR

CAEPR facilitates data
collection and then
forwards to NDSU

*Advanced special ed is
included in alternating
(even numbered) years

Aggregate reports
CAEPR - Disaggregate
reports

NDSU - UAF and UAlaska

February

NExXT employer survey
(CAEP Annual Measures 2 and 3)

SOE Research professional
confirms initiation of survey with
CAEPR

CAEPR facilitates data
collection and then
forwards to NDSU

February
*Advanced special ed is
included in alternating
(even numbered) years

Aggregate reports
CAEPR - Disaggregate
reports

For more information on data review process of on-going evidence of program changes made in response to data review please visit

the UAF School of Education Quality Assurance Hub
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