
While the number of majors has decreased, SCH have remained more stable as a result of changes the 
department has made, several of which were in direct response to earlier program review feedback. 
1.) During the ’23-’24 academic year, the department was successful in restoring GER status to all five of 
the major 201/202 classes offered (SPN, JPN, FRN, GER, RUS). It may be one or two years until we see 
increases in 2nd year enrollments as word of this gets out, but it has already increased GLL SCH that count 
as service hours beyond the department major. 
2.) Credits in introductory classes have been reduced in a successful attempt to increase enrollment and 
decrease barriers to participation in languages. JPN and SPN have reduced 101 (3 cr.) and 102 (3 cr.); FRN 
and GER are 101 (4 cr.) and 102 (3 cr.); and RUS is 101 (4 cr.) and 102 (4 cr.). This is reduced from 101 and 
102 uniformly being 5 credits if one goes back 5 years or so. (These discrepancies in credit can be related to 
difficulty of languages as ranked by the FSI (Foreign Service Institute), etc.) 

Foreign Languages - Bachelor of Arts 
Current Compliance Year: 2024-2025 
Full review 

Resources 
Before completing this form: 

● Review the resources available to assist you. 
● The link in WorkZone directs you to your program’s folder for this year’s review, 

which includes: 
o A full copy of your previous report with the SLOA of record attached. 
o A folder with previous SLOAs as individual documents. 

● The Resources folder contains: 
o Templates for creating or updating SLOAs. 
o Training materials from the SLOA and Program Review Training held in 

August. 
● Additional tools and information can be found on the Academic Program Review 

Website. 
If you have questions or concerns during this process, please reach out to mailto:uaf-
accreditation@alaska.edu 

Recent Recommendations 
Feedback will include recommendations from the last Expedited Review or from your most recent 
review by your school or college. You may not see any feedback or recommendations until you 
have completed your first full or mid-cycle review. 

Increase enrollment,Consider curricular revisions,Develop online offerings/options 

While the number of credits in introductory courses is at the discretion of the department, it is 
unclear what analysis was done to arrive at the conclusion that this is not a barrier to enrollment. If 
the department is convinced that the enrollment decli 

Response to Previous Recommendations (if any): 
 



As mentioned above the department has implemented changes in response to previous feedback, 
including restoring GER status to 201/202 classes, often moving to online and hybrid modalities, and 
trialing new courses, including for example Medical Spanish SPN 205 currently being offered this 
term. (Fall ‘24). 
ACTFL and Common European Reference remain standards in the field and are applied within 
language classes. Application of these standards often vary by language. For example, for French the 
capstone project involves reading a book in French of at least 350 pages under direction of the faculty 
and presenting both a written report and oral presentation. More recently capstone (400 level) courses 
have been taught less frequently as majors have declined and we have had great turnover, most notably 
in Spanish, which has seen a complete turnover in the last two years of full time faculty, but currently 
with two successful full time hires in Spanish. But even at the 200 level of classes, final projects 
involving written reports and oral presentations are often incorporated, and instructors can relate these 
to ACTFL scales, including the OPI (Oral Proficiency Interview), which can be conducted at various 
levels, not just in 400 level capstone courses. 

 

Student Learning Outcomes 
The previous Student Learning Outcomes Assessment has been submitted as its own report. 
Going forward you will use the following prompts to discuss the success of your most recent SLOA 
plan and address your assessment activities since your last SLOA report (typically the past two 
years or since your last program review). 

Learning outcomes feedback from last review: 
Missing curricular connection 

The program identifies the standardized exam, ACTFL or the Common European Reference for 
Languages, but does not say how it is applied, such as at what level or course it is administered. 
Does the program utilize a rubric for the capstone projects, and is the final project/book report part 
of the capstone or separate? There is no discussion of evaluation of student learning beyond a grade. 
While the program has clearly considered how the courses contribute to student outcomes, grades in 
a course are generally not sufficient as direct evidence of student learning. Course grades usually 
reflect other factors, such as participation or completion of assignments. 

It is important to note that the program did discuss ways they are trying to increase enrollments, 
examples of this are by getting their 200 level courses added as an option to the GER, offering more 
creative courses that increase interests such as Medical Spanish (SPAN 205), and offering new trial 
courses in a fully online or hybrid. 
 

 
Discuss your SLOA findings, changes you are making and what you hope to see as a result: 
 

3.) Finally, the department has radically increased online and hybrid offerings. Each language has adopted 
the strategies that it sees as most likely being successful, given distinct faculty resources and student interest 
that vary by language. GER is offered all online, asynchronous. RUS is all online, synchronous. FRN is in 
person, online and hybrid. SPN is mostly in person but with some online, synchronous offerings. (JPN is all 
in person due to student demand, but with online directed studies offered when needed.) 



While we are not changing our SLOAs for the current cycle, we will continue to evaluate them, 
especially in light of how they might apply not only to capstone courses (for which they seem to work 
very well), but also for 200 and 300 level courses. 

Discuss the curricular changes made based on assessing your SLO. If you haven’t made any 
curricular changes, please explain why not and address what you did notice in the review, 
including strengths of your curriculum through the assessment of your outcomes: 
 

 
Supporting Documents 
Please ensure that all relevant supporting documents, such as artifacts, rubrics, and student data, 
are uploaded to your designated Google folder in WorkZone or directly into Google Drive. Note: Do 
not include any information that may identify students in your data. 
 
Updated SLOA? 
If you are updating your SLOA document, please include it with your report and other supporting 
documents in your designated folder. It does not need to be filed separately in the “SLOA” folder. 
 
Are communication outcomes embedded in the SLOA Plan? 
As of 2017 all Baccalaureate programs were required to embed the communication outcomes 
within their SLOA Plans, this is optional for non-Baccalaureate programs. Please mark the 
appropriate box below. 
 

Embedded: X 
Not Embedded:  

Student Success 
To access the Student Success Dashboard please sign into a UA computer with VPN connection (if 
not on campus). You will need your UA credentials and it is best accessed with the most updated 
version of Chrome, Edge, Firefox or Safari browsers; Internet Explorer is not supported. You will 
need to filter the data to see your programs. If you need assistance in finding the data for your 
programs, please contact your data liaison or Julia Manfredini in the PAIR office. 

Data Liaisons 
Each school or college has a team of Data Liaisons to help you analyze the data provided in the 
portal and may be able to help you see your data in multiple contexts. You can find a list of data 
liaisons on the resources page for Program Review. 

The college or school level committee will also have access to this data with the goal that by 
providing these visualizations data availability will be increased. 

Data supplied within the dashboard linked below is intended for Academic Program Review and not for any other 
purpose. 

Student Success Data Dashboard 

Previous Feedback 
The program does not identify any Student Success Data Trends. The majors have significantly 
declined between 2019 (51) to 2022 (23), which is reflected in the graduation rates. There are evident 
equity gaps in pass rates that were not addressed and no true reflection on their program was 



Equity gap data is somewhat hard to parse because the numbers of distinct groups are small enough 
that there can be large swings based on success or failure of just a single student; and students are split 
between the 5 main languages we offer. For example, based PAIR/APRI data, in ‘20-’21 graduation 
informed persistence of  students in the program was just 33%, extremely low. But in ‘22-’24 it 
jumped to 100% during those two years. So it moved from the lowest to the highest. We take any 
equity gaps seriously and will do our best to address them, as we want success for all our students, in 
particular if there are data suggesting any groups are facing extra challenges but it is somewhat hard to 
separate the signal from the noise in this data. 

Our greatest challenge has been a decline in majors, from 34 in 2020 to 15 in 2024, a drop of just over 
half. There are several factors for this, including Covid, the move to more online classes (which has 
maintained or even increased SCH hours but resulted in less students becoming majors due to 
engagement from in person classes), a general decrease in majoring in the humanities, and faculty 
turnover, particularly in Spanish in which we have had a 100% turnover and been without longer term 
faculty for several years. We currently have two full time hires in Spanish and anticipate building the 
program back up again with the hope of increased student interest in majoring in GLL, especially in 
Spanish. But the baseline of majors may be steady at this lower number going forward. It should be 
noted that because of changes the department has taken (greatly increasing online delivery modalities), 
our budget numbers have remained highly stable in spite of decreased majors and we remain one of the 
lower cost departments that covers a little over ⅔ of its expenditures via tuition revenue.. (see line #13 
Total Unrestricted Expenditures and line #16 Tuition Revenue on “Financial DataTemplate” provided 
by CLA’s  and attached for reference). 

demonstrated. Data can be disaggregated at the program level, which would add more specificity to 
your report. The Accreditation and Assessment office will follow up to walk you through the process. 

Student Success Data Trends: 
Trend Increase Decrease No Change 
Persistence  X  

Pass Rates   X 
Student Credit Hours  X  

Majors  X  

Degrees Awarded  X  

Other Trends (Explain in narrative 
below) 

   

 
Equity Gaps 
Please discuss any equity gaps identified in your disaggregated student success data and explain 
how you plan to address them. Please contact your data liaison or make an appointment with Julia 
Manfredini to learn more about analyzing your data. 
 

 
Optional Data Explanation 
Feel free to share more of your thoughts on the data provided. 
 

High Impact Practices 
According to the AAC&U, High-Impact Educational Practices “have been widely tested and have 
been shown to be beneficial to college students from many backgrounds.” UAF is particularly 
interested in Undergraduate Research and/or Scholarly Activity because it is one of our mission 



(250 Word Limit) 

(250 Word Limit) 

Language learning is inherently diverse and promoting global cultures. All of the languages encourage 
students to study abroad as well, which can involve internships, homestays, and jobs in the foreign 
country. Diversity within the culture can also be a focus, as with an emphasis in Russian on different 
languages within Russia and within Spanish on varieties of ‘world Spanishes’ (Iberian, Latin, etc.). 

(250 Word Limit) 

(250 Word Limit) 

fulfillment indicators, but all of these researched High-Impact Educational Practices should be 
reflected in your program’s student learning outcomes and curriculum. 

Previous Feedback 
There are no high impact practices identified, though it seems reasonable that there must be some. 
If not, please consider incorporating some, as they have been shown to increase student 
engagement and success. - This may be more a lack of understanding of HIPS then actually not 
utilizing any. It seems that at minimum, the program would utilize Diversity/Global learning and 
capstone as identified in their SLOA. - 

High-Impact Practices Used in this Program 
Please select all high-impact practices your program is currently using from the list below. For any 
practices you select, provide details in the corresponding narrative section. In the narrative, 
discuss how your program is implementing these practices, including any successes, known 
issues, and solutions. If you are considering incorporating any of these practices in the future, 
share your plans. If your program is not using any of the listed high-impact practices, please use 
the 'Other or None of These' field to explain how your program supports student success. 
 

Capstone Courses & Projects X Research (Graduate Level)  

Collaborative Assignments & Projects  Writing-Intensive Courses X 
Diversity/Global Learning X Publications  

ePortfolios  Communications  

First-Year Seminars & Experiences  Publications  

Internships X Scholarly Activities  

Service or Community-based Learning  Other (Please describe in box below)  

Undergraduate Research    

 
Collaborative Assignments & Projects 

 
Undergraduate Research 

 
Diversity/Global Learning 

 
ePortfolios 

 
First Year-Seminars & Experiences 

 
Writing-Intensive Courses 



(250 Word Limit) 

Internships primarily occur during study abroad opportunities, such as the two week long internship 
that students can elect to do while at Nagoya Gakuin Daigaku in which they are placed at a local school 
or town hall. The Russian language faculty member is also exploring integrating study abroad options 
that involve internships, such as through the SRAS organization. 

In the French 400 capstone students are expected to read a major novel (350 pages plus) in French 
under the direction of the French professor and then present a written research report and oral 
presentation to fellow students. 

(250 Word Limit) 

 

Service-Learning and/or Community-based Learning 

 
Internships 

 
Capstone Courses & Projects 

 
Other or None of these (explain) 

Program Profile and Financial Data 
The program review elements in this section usually stay consistent for departments. Any 
responses you provide will be saved for your next review. Please carefully review the information 
below and make any corrections or updates as needed to ensure accuracy for the next program 
review cycle. If any sections are incomplete, please ensure that you provide the necessary 
information. This will allow you to start from an updated baseline when you revisit these elements 
in future submissions. 

Financial Data Resources 
The Board of Regents shapes program review, through BOR Policy 10.06, to support budget 
increase advocacy in the state legislature. The standardized financial data template should be 
analyzed with your data liaison to assess your program’s capacity and resource status. 

To keep integrity and remain standard across all of UAF it is very important that you do not provide 
any additional or alternative data. 

Financial Template 
Your data liaison may have uploaded your template to the Google folder for this program, or you 
may do so now. 

Previous Financial Feedback 
Feedback will be provided once you have completed a full review. 
 
Previous Profile Feedback 
Feedback will be provided once you have completed a full review. 
 
Cost Effectiveness (250 Word Limit) 

Most of the 4th year capstone courses are writing intensive with shorter writing assignments 
throughout the course and a major writing assignment (10 pages or more in the specific foreign 
language) at the end of the capstone. 



As stated above, Global Languages remains one of the lower cost departments in CLA, with tuition 
revenue covering a great extent (roughly more than ⅔ or greater) of department expenditures. We share 
a faculty member with Linguistics in order to cover Russian, have a French language faculty member 
who is teaching in F2F and online simultaneously for most of her classes to attract more students, use 
adjuncts to cover some classes, and have taken languages like German and Russian wholly online to 
garner a greater student base. 

Global languages taken at UAF and study abroad experiences help to deliver “excellence through 
transformative experiences.” We are committed to delivering student success through our programs and 
fostering diversity (“equity, diversity, inclusion”) through study of global languages, cultures, and 
literatures. 

Global languages are also offered at UAA, although in some cases there language offerings, in 
particular upper level (300 and 400 level classes) have been somewhat curtailed in some cases in recent 
years. 

Our faculty often teach in the OLLI program, participate in the International Day in town, and put on a 
variety of events that serve the community, such as yearly Japanese movie screenings and an 
Octokberfest celebration this year (2024). 

Language courses are part of the offerings expected of a university, and this is only more true of R1 
universities (were we to achieve this). 

n/a (no graduate programs) 

David Henry, Yelena Matusevich, Helga Wagenleiter, Wendy Martelle, Caroline Colquhoun 

dahenry2@alaska.edu 

How does your department/program approach being cost effective? 

 
Program’s Value to Mission (250 Word Limit) 

 
Duplicative Programs (250 Word Limit) 

 
Community or Other Partnerships (250 Word Limit) 

 
Value of Service Courses (Optional) (250 Word Limit) 

 
Post-Graduate Success (250 Word Limit) 

 
Submission 
Submitter & Collaborator Names 

 
Submitter Email 



UNIVERSITY OF ALASKA FAIRBANKS 
Student Learning Outcomes Assessment Plan 

Foreign Languages and Literatures, B.A. Degree 
College of Liberal Arts 

Expanded 
Statement 

of  Institutional 
Purpose 

Intended  
Objectives/Outcomes 

Assessment 
Criteria 

and  Procedures 

Implementation 
(what, when, who 

Mission Statement: 
The mission of FL & 
L 
Department (DPLL) 
corresponds to 
UAF mission as an 
international center 
for research, 
education and the 
arts, emphasizing 
the circumpolar 
North and its 
diverse peoples. 
All languages of 
DFLL have 
Northern 
connection 
(Spanish as a 
second US 
language, French as 
the second 
language of our 
immediate 
neighbor Canada, 
German as the 
second most used 
scientific language 
in Northern research, 
and Russian for 
geographical and 
cultural 
reasons) Our 
purpose is to make 
sure 
that students acquir 
e: 
1. foreign language 
proficiency 
2. cross-cultural 
competency 

1. Ability to 
understand 
spoken discourse 
that is 
generated by 
fluent speakers of the 
target language, 
including native 
speakers and films. 
. 

The curriculum 
emphasizes the 
development and 
consolidation of 
listening 
comprehension 
skills 
through analyzing 
foreign films 
without subtitles, 
interaction with native 
speakers and abroad 
programs. A capstone 
course, taken in the 
final year of study, 
also includes a 
listening comprehensi 
on component. 

Final evaluation 
(exam) 
by faculty 
member(s) 
at the end of the 
capstone 
course (400 level) 
or/and 
ACTFL APPT or 
the 
Common 
European 
Reference 
for 
Languages 
exam scori 
ng in the 
Intermediat 
e High 
to Advanced Low 
range (B2-C1). 

2. Ability to speak 
in the target language 
so as to be able to 
engage in a variety of 
situations 
involving interperso 
nal and 
presentational 
communication. 

A capstone 
course,   to 
be taken in the 
final  year 
of study, which 
involves 
communication in the 
target language at 
the high 
intermediate level. 

Final evaluation 
(exam) 
by faculty 
member(s) 
at the end of the 
capstone 
course (400 level), 
the ACTFL 
Oral Proficiency 
Interview 
or a full-length 
theatre production. 



3. cognitive strategies 
for lifelong studying 
of other languages 
4. open-mindedness 
toward human 
diversity and other 
cultures. 

   

Goal Statement: 
 

Our goal is the 
production of 
graduates with 
professional skills 
and a well-
rounded 
education, which 
will 

3. Ability to 
comprehend 
authentic reading 
materials 
written in the 
target language, 
including  literary 
texts that 
demonstrates 

Final project or book 
report at the end of 
the capstone course, 
which involves 
reading, analyzing 
and 
discussing authentic 
literary source(s) 
(novels, short 
stories collection, 
poetry) 

Final written 
project(s) (exam) 
in the target 
language is 
submitted to the 
faculty to 
evaluate the 
students’ 
understanding 
of the literary and 
cultural 
context or/and 
ACTFL or the 

 
 

allow them to 
be 
competitive 
on the 
job market, 
pursue a 
career related 
to their 
major field or 
to enter a 
graduate 
program 
of study. 

advanced reading 
skills. 

 Common 
European 
Reference for 
Languages 
exam scoring 
in the 
Intermediate 
High 
to Advanced Low 
range (B2-C1). 

4. Ability to 
master grammar and 
write in the target 
language on a range of 
topics for diverse 
audiences. 

Final project or book 
report written in the 
target language at the 
end of the 
capstone course, which 
demonstrating writing 
at the high 
intermediate level. 

Final project or book 
report 
submitted for 
evaluation to 
department 
faculty or/and 
Advanced Low 
range (B2- C1). 



 5. Ability to 
exhibit sophisticated 
knowledge and 
understanding of 
a variety of 
sociocultural aspects 
relevant to the target-
language 

linguistic communities. 

The sequence of 
courses exposes 
students to 
culture and history 
of the target 
language countries, 
culminating in a 
capstone course. 

Final creative project 
(presentation, 
Performance etc.) in 
the target 
language to be 
evaluated by the 
faculty 



The BA in Global Languages and Literatures has experienced a decline in majors (34 in 2020 to 15 in 
2024) and graduates (from 13 in 2020 to 1 in 2023 and none in 2024). As the program explained, there 
has been a shift from internal program credits to in-unit and outside-of-unit credit hours. The overall 
change in SCH has been from 2,432 in 2020 to 2,102 in 2024. The committee did not know if this 
signifies a significant enough difference to require attention. It seems that the program has redefined its 
role in the college and the university overall, making interpretation of the current numbers difficult. 
The committee recommends that the program explore increased use of HIPS in their courses as 
recommended in the last program review. 

The program references standardized assessments like ACTFL or the Common European Framework 
of Reference for Languages but does not detail their application, such as the proficiency levels targeted 
or the courses in which they are administered. Additionally, it is unclear whether the program employs 
rubrics for evaluating capstone projects and whether the final project or book report is considered part 
of the capstone experience or assessed separately. 

The number of students in this program is so small that changes on any of the demographic indicators 
are difficult to interpret. Overall, it seems that the student population has become more female and 
older. An interpretation of success indicators by demographic groups does not make sense for this 
program due to the small numbers. 

College or School Review Committee 
The college or school committees set the tone for helping each program feel seen during this 
process. We have provided you with strength-based feedback tags to attach to this program 
review. Please select as many as applicable. 

Overall Recommendations (tags) 
Address Equity Gap  Consider Curricular Revisions x 
Develop Online Offerings/Options  Improve Time to Degree  
Increase Enrollment x Increase Graduates x 
Increase retention/persistence  Strengthen Advising Practices  
May be asked to share Effective Practices  Recommendation to University-Wide Committee  

 
Explanation of Overall Recommendations (narrative) 

 
Student Learning Outcomes Feedback (tags) 

Strong  Developing x 
Requires Minor Revision  Requires Major Revision  

Student Learning Outcomes Assessment Feedback (tags) 
Strong Alignment with SLOA Plan  Clear, Concise Presentation of Findings  
Compelling Learning Story  Missing a Direct Measure x 
Missing Active Verbs  Missing Curricular Connection x 
Missing Collaboration within Department    

 
Student Learning Outcomes Assessment Feedback (narrative) 

 
Student Success & Equity Feedback (narrative) 

 
High-Impact Practices Feedback (narrative) 



 

Profile Feedback 
Mission-Centric to College and/or UAF  Unique within UA  
Collaborative with other UA Programs  Provides Job Placement for Graduates  
Strong Post-Grad Success for Students  Strong Service Teaching Component x 
Strong Ties to Community or Industry    

 
Financial Feedback 

High Tuition Revenues  High Grant Revenues  
Operates at Low Cost x Productive Faculty  
Opportunities to Increase Revenue  Low Enrollment x 

 

The program currently lacks identified high-impact practices (HIPs); incorporating such practices could 
enhance student engagement and learning outcomes.The program noted that their last review included 
recommendations regarding HIPS, but it appears that no changes have been made. 




