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English - Master of Arts 
Current Compliance Year: 2024-2025 
Full review 

Resources 
Before completing this form: 

● Review the resources available to assist you. 
● The link in WorkZone directs you to your program’s folder for this year’s review, 

which includes: 
o A full copy of your previous report with the SLOA of record attached. 
o A folder with previous SLOAs as individual documents. 

● The Resources folder contains: 
o Templates for creating or updating SLOAs. 
o Training materials from the SLOA and Program Review Training held in 

August. 
● Additional tools and information can be found on the Academic Program Review 

Website. 
If you have questions or concerns during this process, please reach out to mailto:uaf-
accreditation@alaska.edu 

Recent Recommendations 
Feedback will include recommendations from the last Expedited Review or from your most recent 
review by your school or college. You may not see any feedback or recommendations until you 
have completed your first full or mid-cycle review. 

No overall feedback was provided during your last review. No response is necessary. 

Response to Previous Recommendations (if any): 
 

Student Learning Outcomes 
The previous Student Learning Outcomes Assessment has been submitted as its own report. 
Going forward you will use the following prompts to discuss the success of your most recent SLOA 
plan and address your assessment activities since your last SLOA report (typically the past two 
years or since your last program review). 

Learning outcomes feedback from last review: 
Missing active verbs 

SLOA plans are very similar or identical for the MA and MFA. It is essential that different programs 
have different outcomes- if students are intended to learn the same things, how are the programs 
differentiated? There are some revisions that could make your plan more meaningful and useful to 
the department and we will follow up to assist. For example, Rather than describing what the faculty 

https://drive.google.com/drive/folders/1IrtIsT7sr2DqoyRqlc7UfiBmuIHiPcb7?usp=drive_link
https://www.uaf.edu/assessment-review/program-review/index.php
https://www.uaf.edu/assessment-review/program-review/index.php
mailto:uaf-accreditation@alaska.edu
mailto:uaf-accreditation@alaska.edu
mailto:uaf-accreditation@alaska.edu


The survey responses from recent graduates reflect a mix of appreciation for the UAF English graduate 
programs and constructive critiques aimed at improving students’ professional preparedness. A recurring 
theme is the perception that both the MFA and MA programs emphasize teaching skills over professional 
writing, editing, and publishing, leaving some graduates feeling unprepared for careers outside academia. 
While the program offers some experience in publication through Permafrost and limited editorial 
positions, many felt these opportunities were too few, and they recommended more exposure to 
professional paths within and beyond academia. 

Another prevalent suggestion was for more interdisciplinary engagement. While graduates expressed 
gratitude for supportive faculty mentorship, some also noted challenges within the teaching assistant 
model. They observed a divide between TAs and the larger cohort due to the workload of teaching, with 
one respondent recommending structural changes, such as unionizing, to better balance study and teaching 
duties. This in fact occurred and reflects that surveys were dispersed to a 10-year post graduation cohort. 

Overall, graduates valued the research, communication, and teaching skills they developed, particularly in 
preparation for community college teaching and academic roles. They also expressed appreciation for their 
mentors’ dedication, noting that these relationships fostered both professional and personal growth, albeit 
with room for expanding career-focused skills beyond teaching. 

The feedback highlights key strengths of the UAF English graduate programs, including strong faculty 
support and skill-building in research, communication, and teaching. However, the responses also reveal 
opportunities for curricular adjustments that could broaden the professional scope of the program and 
better prepare students for diverse career paths. Incorporating more explicit professionalization tracks that 
address publishing, content creation, editing, and digital skills could significantly enhance students’ 
readiness for roles in the broader job market, not just academia. 

One avenue for curricular enhancement could be expanding interdisciplinary collaboration, such as 
allowing MFA students to take courses in other creative fields. This would reflect the growing demand for 
cross-disciplinary skills in the arts and could attract students interested in innovative career paths. 
Additionally, increased access to publishing and editorial roles—through Permafrost or potential 
partnerships with external publishers—would offer more students hands-on industry experience. 

The TA feedback also provides insight into structural improvements. Adjusting the teaching assistant 
model to support a balance between teaching and critical work, perhaps by reducing TA workloads or 

will be teaching, or what the students will receive, a direct learning outcome should describe what 
knowledge or abilities the student will gain as a result of being in the program, and how that will be 
measured. The program might consider revising the outcomes to include more “action” words. It is 
difficult to assess things like “understand” or “recognize.” “Identify”, “explain”, or “analyze” are clearer 
outcomes to assess. https://tips.uark.edu/blooms-taxonomy-verb-chart/ 

Discuss your SLOA findings, changes you are making and what you hope to see as a result: 
 

 
Discuss the curricular changes made based on assessing your SLO. If you haven’t made any 
curricular changes, please explain why not and address what you did notice in the review, 
including strengths of your curriculum through the assessment of your outcomes: 

 

https://tips.uark.edu/blooms-taxonomy-verb-chart/


 

Supporting Documents 
Please ensure that all relevant supporting documents, such as artifacts, rubrics, and student data, 
are uploaded to your designated Google folder in WorkZone or directly into Google Drive. Note: Do 
not include any information that may identify students in your data. 

 
Updated SLOA? 
If you are updating your SLOA document, please include it with your report and other supporting 
documents in your designated folder. It does not need to be filed separately in the “SLOA” folder. 

 
Are communication outcomes embedded in the SLOA Plan? 
As of 2017 all Baccalaureate programs were required to embed the communication outcomes 
within their SLOA Plans, this is optional for non-Baccalaureate programs. Please mark the 
appropriate box below. 

 
 

This is a graduate program so this should not apply. 
 

Embedded:  
Not Embedded:  

Student Success 
To access the Student Success Dashboard please sign into a UA computer with VPN connection (if 
not on campus). You will need your UA credentials and it is best accessed with the most updated 
version of Chrome, Edge, Firefox or Safari browsers; Internet Explorer is not supported. You will 
need to filter the data to see your programs. If you need assistance in finding the data for your 
programs, please contact your data liaison or Julia Manfredini in the PAIR office. 

Data Liaisons 
Each school or college has a team of Data Liaisons to help you analyze the data provided in the 
portal and may be able to help you see your data in multiple contexts. You can find a list of data 
liaisons on the resources page for Program Review. 

The college or school level committee will also have access to this data with the goal that by 
providing these visualizations data availability will be increased. 

Data supplied within the dashboard linked below is intended for Academic Program Review and not for any other 
purpose. 

providing clear boundaries between work and study, could alleviate stress and foster greater cohort 
cohesion. 

In summary, the feedback underscores the UAF program’s strength in mentorship and foundational skills 
development while pointing toward growth opportunities. A curriculum that balances teaching, critical 
practice, and professional skill-building would not only enhance career versatility for students but also 
strengthen the program’s appeal to prospective applicants looking for robust creative and career 
development. 

mailto:jrmanfredini@alaska.edu


We do not have numbers more than 1 or 2 so the chart is not something we filled out. 
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Student Success Data Dashboard 

Previous Feedback 
Program numbers are small, which does make it difficult to identify trends, but the program has 
identified a couple of trends that seem to be positive. 

There seems to be some misunderstanding about the data and what applies to the program vs. the 
department. Data can be disaggregated at the program level, which would add more specificity to 
your report. The Accreditation and Assessment Office will follow up to walk you through the process. 

Student Success Data Trends: 
Trend Increase Decrease No Change 
Persistence    

Pass Rates    

Student Credit Hours    

Majors    
Degrees Awarded    

Other Trends (Explain in narrative 
below) 

   

 
Equity Gaps 
Please discuss any equity gaps identified in your disaggregated student success data and explain 
how you plan to address them. Please contact your data liaison or make an appointment with Julia 
Manfredini to learn more about analyzing your data. 

 

 
Optional Data Explanation 
Feel free to share more of your thoughts on the data provided. 

 

High Impact Practices 
According to the AAC&U, High-Impact Educational Practices “have been widely tested and have 
been shown to be beneficial to college students from many backgrounds.” UAF is particularly 
interested in Undergraduate Research and/or Scholarly Activity because it is one of our mission 
fulfillment indicators, but all of these researched High-Impact Educational Practices should be 
reflected in your program’s student learning outcomes and curriculum. 

Previous Feedback 
While the AAC&U’s high-impact practices are intended for undergraduate programs, it is useful to 
consider whether there are equivalent practices that would foster graduate student engagement and 
success, such as cohort or community building, active mentorship, or professional development 
opportunities. 

High-Impact Practices Used in this Program 
Please select all high-impact practices your program is currently using from the list below. For any 
practices you select, provide details in the corresponding narrative section. In the narrative, 

https://anc-powerbireporting.uaa.alaska.edu/reports/powerbi/UAF/PAIR%20Reports/Academic%20Program%20Review/APRIE_Data_Visualization?rs%3AEmbed=true
mailto:jrmanfredini@alaska.edu
mailto:jrmanfredini@alaska.edu


Implementing a co-teaching model for first-year graduate students is a high-impact practice that benefits 
both students and the institution. This model allows new graduate students to gain hands-on teaching 
experience under the guidance of a seasoned instructor, fostering skill development and confidence in a 
supportive environment. For graduate students, particularly those with limited prior teaching experience, 
co-teaching mitigates the steep learning curve often faced when they are solely responsible for a class, 
enabling them to focus on developing essential pedagogical skills while receiving mentorship and 
constructive feedback. 

Co-teaching also strengthens students’ reflective practice, a key component in teacher development. By 
collaboratively planning lessons, addressing classroom challenges, and sharing responsibilities, co-teachers 
develop a deeper understanding of effective teaching methods and classroom dynamics. This approach not 
only builds teaching skills but also fosters a professional learning community, encouraging collaborative 
problem-solving and a shared commitment to student success. 

Moreover, the co-teaching model benefits undergraduate students, who gain from the collective expertise 
and diverse perspectives of two instructors. This diversity enriches the learning experience and helps meet 
varied student needs, which is especially valuable in introductory or gateway courses where student success 
is crucial. Finally, co-teaching contributes to graduate student retention and professional development by 
providing a solid foundation in teaching, which can positively impact their confidence, career trajectory, 
and sense of belonging within the academic community. In sum, co-teaching in the first year is a high-
impact practice that enhances both teaching efficacy and learning outcomes, preparing graduate students 
for long-term success. 
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discuss how your program is implementing these practices, including any successes, known 
issues, and solutions. If you are considering incorporating any of these practices in the future, 
share your plans. If your program is not using any of the listed high-impact practices, please use 
the 'Other or None of These' field to explain how your program supports student success. 

 
Capstone Courses & Projects  Research (Graduate Level)  

Collaborative Assignments & Projects x Writing-Intensive Courses  
Diversity/Global Learning  Publications  

ePortfolios  Communications  

First-Year Seminars & Experiences  Publications  

Internships  Scholarly Activities  

Service or Community-based Learning  Other (Please describe in box below) x 
Undergraduate Research    

 
Collaborative Assignments & Projects 

 
Undergraduate Research 

 
Diversity/Global Learning 

 
ePortfolios 
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An optional internship with the University of Alaska Press plus work on the literary magazine Permafrost 
adds significant value to the UAF graduate program by offering students real-world publishing experience 
and diverse professional pathways. For many students, the opportunity to work directly with a press or 
literary magazine provides insight into the editorial and production processes, skills that are essential for 
careers in publishing, media, and content creation. 

This hands-on experience complements the graduate curriculum by allowing students to apply their critical 
and creative skills in a professional setting, enhancing their marketability in an increasingly competitive job 
market. Internships also foster professional networks that can lead to job opportunities, mentorship, and 
continued engagement with the literary and publishing communities. 

Moreover, the chance to work at Permafrost or UA Press introduces students to project management, 
collaborative work, and the nuances of editorial decision-making, helping them build essential career skills 
that extend beyond academia. By making the internship optional, the program allows students to tailor 
their graduate experience to fit their goals, whether they aim for academic, publishing, or interdisciplinary 
careers. Overall, these internships enhance UAF’s graduate offerings by preparing students for both 
creative and professional success. 

The MA thesis requirement and defense process at UAF serve as a transformative capstone experience, 
embodying the high-impact practices essential to a meaningful graduate education. These capstones 
provide a culminating moment where students integrate and synthesize their learning, taking a final step in 
refining their voices as writers, readers, and thinkers. 

First Year-Seminars & Experiences 

 
Writing-Intensive Courses 

 
Service-Learning and/or Community-based Learning 

 
Internships 

 
Capstone Courses & Projects 

 
Thesis (explain) 

Program Profile and Financial Data 
The program review elements in this section usually stay consistent for departments. Any 
responses you provide will be saved for your next review. Please carefully review the information 
below and make any corrections or updates as needed to ensure accuracy for the next program 
review cycle. If any sections are incomplete, please ensure that you provide the necessary 
information. This will allow you to start from an updated baseline when you revisit these elements 
in future submissions. 



We have higher administrative staff FTE (one full-time and one part-time) but this is because of the 
number of adjuncts, TAs, number of faculty, and our credit hours justify this. 

Our program emphasizes cost-effectiveness through strategic resource allocation and partnerships. By 
integrating mentorship and professional development opportunities into the curriculum, we reduce the 
need for external programs while maximizing students' practical training. We maintain small class sizes in 
workshops to provide high-impact, personalized instruction, allowing us to optimize faculty time and 
resources effectively. Additionally, we collaborate with campus departments and local organizations for 
internship and teaching opportunities, which enriches students' learning experiences without increasing 
program costs. This approach helps us deliver a rigorous, professionally relevant education while keeping 
expenses manageable for both the department and our students. 

Our program fills a unique role, producing skilled writers, teachers, and researchers who contribute directly 
to Alaska’s educational, cultural, and professional landscapes. We prepare graduates to meet the state’s 
growing needs in secondary and postsecondary education, community outreach, and cultural institutions, 
often keeping talent local and reducing reliance on out-of-state recruitment. English is a degree that builds 
your critical thinking by exposing you to multiple perspectives and teaching you research skills that 
professional degrees such as law and non-profit organizations in particular find valuable. 13.5% of Alaska’s 
employment comes from non-profit work, and in the U.S. the non-profit sector has grown steadily since 
2000. 

As the only public graduate English program in Alaska, we offer a vital resource for advancing higher 
education across the state. 

Financial Data Resources 
The Board of Regents shapes program review, through BOR Policy 10.06, to support budget 
increase advocacy in the state legislature. The standardized financial data template should be 
analyzed with your data liaison to assess your program’s capacity and resource status. 

To keep integrity and remain standard across all of UAF it is very important that you do not provide 
any additional or alternative data. 

Financial Template 
Your data liaison may have uploaded your template to the Google folder for this program, or you 
may do so now. 

Previous Financial Feedback 
Feedback will be provided once you have completed a full review. 

 
Previous Profile Feedback 
Feedback will be provided once you have completed a full review. 

 
Cost Effectiveness (250 Word Limit) 
How does your department/program approach being cost effective? 

 
Program’s Value to Mission (250 Word Limit) 

 
Duplicative Programs (250 Word Limit) 



The UAF English Department equips graduates with versatile, marketable skills, fostering success both in 
and beyond academia. Many alumni acknowledge the program’s strong foundation in teaching, mentorship, 
and community engagement, which has enabled them to secure fulfilling roles across fields such as 
marketing, instructional design, editing, and academia. 

English Department 

sstanley2@alaska.edu 

Community or Other Partnerships (250 Word Limit) 

 
Value of Service Courses (Optional) (250 Word Limit) 

 
Post-Graduate Success (250 Word Limit) 

 
Submission 
Submitter & Collaborator Names 

 
Submitter Email 

mailto:sstanley2@alaska.edu


UNIVERSITY OF ALASKA FAIRBANKS 
Student Learning Outcomes Assessment Plan 

Department of English 
M.A. in English 

College of Liberal Arts 
Approved 4/18/2024 

 

Expanded Statement of 
Institutional Purpose 

Intended 
Objectives/Outcomes 

Assessment Criteria 
and  Procedures 

Implementation 
(what, when, who) 

MISSION STATEMENT: 
The M.A. in English is a 
rigorous two-year program 
providing advanced training 
in rhetorical dexterity, critical 
acumen and creative 
ingenuity — habits of mind 
that develop alongside 
intellectual inquiries 
concerning the production 
and reception of literary and 
nonliterary texts. As effective 
creators and thoughtful 
consumers of print and digital 
information, students learn 
how to identify critical 
methods; 
analyze language in 
varying historical, 
cultural and 
institutional contexts; and 
employ research in writing 
and speaking for a 
professional audience in 
the humanities. 

 
GOAL STATEMENT: 
Students will: 

1. Work closely with 
individual faculty 
mentors to complete a 

thesis. 
2. Hone their analytical 

and rhetorical 
skills through the 
supervised study of 
dozens of texts. 

3. Have opportunities to 
present their work 
publically. 

4. Gain teaching and 

Students learn to situate 
literary and nonliterary 
texts in English within 
broad historical, cultural, 
and theoretical contexts; 
recognize appropriate 
literary conventions; and 
interpret particular texts by 
means of close reading. 

Assessment committee 
reviews theses and 
comprehensive exams. 

Every other September, 
a committee of four 
faculty members 
reviews theses and 
writes a summary 
report. The full 
department discusses 
results and 
implements changes 
to the program as 
needed. 

Students learn to write 
clearly and engagingly about 
literary and nonliterary texts, 
using sustained, coherent 
arguments at an 
appropriate level of 
sophistication. 

Assessment committee 
reviews theses and 
comprehensive exams. 

Assessment committee 
reviews theses and 
comprehensive exams. 

Students complete their 
course of study in a timely 
manner. 

Students complete 
coursework, 
comprehensive exams, 
and theses within a period 
of 2-4 years (for each full 
time student). 

Assessment committee 
reviews Advancement 
to Candidacy forms for 
time to degree. 

Students who are going on to 
work or further study in the 
field of English gain 
preparation for the next step 
in their professional lives. 

Assessment committee 
reviews exit survey 
results and information 
about post-graduation 
and career 
achievement. 

Assessment committee 
reviews exit surveys of 
program graduates, plus 
post-graduation 
achievement and career 
information gleaned from 
social media and personal 
communications with 
faculty. 



tutoring experience 
(if they are 
granted teaching 
assistantships). 

Students consider their 
graduate program at UAF to 
be of high quality. 

Assessment committee 
reviews exit survey 
results and information 
about post-graduation 
and career 
achievement. 

Assessment committee 
reviews exit surveys of 
program graduates, plus 
post-graduation 
achievement and career 
information gleaned from 
social media and personal 
communications with 
faculty. 

 
 

Submitted by: Chris Coffman 



The MA program is a small program but they maintain small class sizes in workshops so there were no 
suggestions to increase enrollment. They did not address any equity gaps due to the low enrollment. 
Their response to the curriculum stated that addressing equity gaps is a good idea but they did not 
explain how they will make any changes or what they are.The program offers internships on the literary 
magazine Permafrost offering real world publishing. They also require a thesis as their capstone 
experience. 

The program stated that “the feedback highlights key strengths of the UAF English graduate programs, 
including strong faculty support and skill-building in research, communication, and teaching. However, 
the responses also reveal opportunities for curricular adjustments that could broaden the professional 
scope of the program and better prepare students for diverse career paths”. 

 
The program also stated “One avenue for curricular enhancement could be expanding interdisciplinary 
collaboration, such as allowing MFA students to take courses in other creative fields. This would 
reflect the growing demand for cross-disciplinary skills in the arts and could attract students interested 
in innovative career paths.Additionally, increased access to publishing and editorial roles—through 
Permafrost or potential partnerships with external publishers—would offer more students hands-on 
industry experience”. 

The program only acknowledged that changes were suggested and how they could help but they did 
not discuss how they will make changes.. The program acknowledges that the changes would 
strengthen the program but not how they are doing it. 

College or School Review Committee 
The college or school committees set the tone for helping each program feel seen during this 
process. We have provided you with strength-based feedback tags to attach to this program 
review. Please select as many as applicable. 

Overall Recommendations (tags) 
Address Equity Gap  Consider Curricular Revisions X 
Develop Online Offerings/Options  Improve Time to Degree  
Increase Enrollment X Increase Graduates  
Increase retention/persistence  Strengthen Advising Practices  
May be asked to share Effective Practices  Recommendation to University-Wide Committee  

 
Explanation of Overall Recommendations (narrative) 

 
Student Learning Outcomes Feedback (tags) 

Strong  Developing  
Requires Minor Revision X Requires Major Revision  

Student Learning Outcomes Assessment Feedback (tags) 
Strong Alignment with SLOA Plan  Clear, Concise Presentation of Findings X 
Compelling Learning Story  Missing a Direct Measure  
Missing Active Verbs  Missing Curricular Connection  
Missing Collaboration within Department    

 
Student Learning Outcomes Assessment Feedback (narrative) 

 
Student Success & Equity Feedback (narrative) 



The program is using collaborative assignments and projects and co-teaching. They utilize co-teaching 
models for first year students to gain hands-on teaching. This helps students in “developing essential 
pedagogical skills while receiving mentorship and constructive feedback”. Students “develop a deeper 
understanding of effective teaching methods and classroom dynamics”. Students gain the “collective 
expertise and diverse perspectives of two instructors”. 

They also offer internships with the University of Alaska Press plus work on the literary magazine 
Permafrost adds significant value to the UAF graduate program by offering students real-world 
publishing experience and diverse professional pathways. 

 
The program has an MA thesis requirement and defense to serve as a transformative capstone 
experience,embodying the high-impact practices essential to a meaningful graduate education. These 
capstones provide a culminating moment where students integrate and synthesize their learning, taking 
a final step in refining their voices as writers, readers, and thinkers. 

 

High-Impact Practices Feedback (narrative) 

 
Profile Feedback 

Mission-Centric to College and/or UAF X Unique within UA X 
Collaborative with other UA Programs X Provides Job Placement for Graduates  
Strong Post-Grad Success for Students X Strong Service Teaching Component X 
Strong Ties to Community or Industry X   

 
Financial Feedback 

High Tuition Revenues  High Grant Revenues  
Operates at Low Cost X Productive Faculty X 
Opportunities to Increase Revenue  Low Enrollment X 

 

The data trends chart was not filled out and the program stated: “We do not have numbers more than 1 
or 2 so the chart is not something we filled out”. 
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