Homeland Security and Emergency Management -

Bachelor of Security and Emergency Management

Current Compliance Year: 2024-2025
Full review.

Resources

Before completing this form:
o Review the resources available to assist you.
o Thelinkin WorkZone directs you to your program’s folder for this year’s review,
which includes:
o Afull copy of your previous report with the SLOA of record attached.
o A folder with previous SLOAs as individual documents.
o The Resources folder contains:
o Templates for creating or updating SLOAs.
o Training materials from the SLOA and Program Review Training held in
August.
e Additional tools and information can be found on the Academic Program Review
Website.
If you have questions or concerns during this process, please reach out to mailto:uaf-
accreditation@alaska.edu

Recent Recommendations

Feedback will include recommendations from the last Expedited Review or from your most recent
review by your school or college. You may not see any feedback or recommendations until you have
completed your first full or mid-cycle review.

No overall feedback was provided during your last review. No response is necessary.

Response to Previous Recommendations (if any):

| N/A

Student Learning Outcomes

The previous Student Learning Outcomes Assessment has been submitted as its own report.
Going forward you will use the following prompts to discuss the success of your most recent SLOA
plan and address your assessment activities since your last SLOA report (typically the past two
years or since your last program review).

Learning outcomes feedback from last review:
Missing active verbs, Strong alignment with SLOA plan

Your plan indicates that you use both direct and indirect measures of student learning, and rubrics to
score results. The program might consider revising the outcomes to include more “action” words. It is



difficult to assess things like “understand” or “recognize.” “Identify”, “explain”, or “analyze” are clearer
outcomes to assess. https://tips.uark.edu/blooms-taxonomy-verb-chart/

It is evident that the program faculty are assessing, discussing, and utilizing results of outcomes
assessment. Well done! The discussion of curricular changes focuses more on how to change
students’ attitudes toward the test than on any actual changes to what is taught, or how. It will be
interesting to see if test results change.

Discuss your SLOA findings, changes you are making and what you hope to see as a result:

We have downloaded AACSB Table 5-1 which gives a detailed summary of the SLOA findings for the
BSEM degree as well as a curriculum map. For the competencies of communication, ethics and
operational knowledge all minimal standards were met. The only area where the 2022 assessment
scores were lower than the minimal target level was on the Watson-Glaser exam. Students scored at the
48" national percentile, likely not statistically different from the 50% target. All performance targets
(70% correct answer minimum target) of the students scoring at average or higher) were met on the
subscale performance (“recognizing assumptions”, “evaluate arguments” and “draw conclusions™).
Although the students largely achieved the performance targets, the BSEM students were given
incentives to take the exam seriously (part of the course grade), the HSEM 456 instructors took the
exam themselves to better understand it, and students were given practice exams and watched YouTube
training videos, and faculty discussed why these critical thinking skills are important to professional
success. In the 2024 follow-up. scores did not improve. Students scored overall at the 44™ percentile
and for “evaluate arguments”, the scores slipped to just 62% of the students meeting or exceeding
performance targets. During the next accreditation cycle, CBSM and the BSEM program will be
assessing whether it wants to continue with the Watson-Glaser exam (that was written for law students)
or move to a more appropriate measure of problem-solving such as the Peregrine critical thinking exam
which is specifically written for business students.

As to the previous review comment " The program might consider revising the outcomes to include
more “action” words. It is difficult to assess things like “understand” or “recognize.” “ldentify”,
“‘explain”, or “analyze” are clearer outcomes to assess. “these words were part of the Watson Galer
exam and not in our control. Still, the comment has merit and is one reason we are very likely to
move to a more appropriate exam to measure problem solving. Our CBSM AOL committee,

headed by |l is piloting another test this Spring.

Indirect measures from exit surveys showed BSEM students pleased with the program, although
coming out of the Covid-19 pandemic just 21% of students in 2021 felt “part of the CBSM
community”. We have monitored this situation. and have been diligent about making sure BSEM
students have opportunities to take part in CBSM events, clubs, and activities. These numbers have
dramatically improved and in 2023 100% of the students felt part of CBSM. Even during the Covid-19
pandemic we were pleased that the percent of students that “would recommend this program to another
student” never fell below 88% and is currently 100%.

Discuss the curricular changes made based on assessing your SLO. If you haven’t made any
curricular changes, please explain why not and address what you did notice in the review,
including strengths of your curriculum through the assessment of your outcomes:



Problem Solving. Instructors took the Watson-Glaser exam to better understand it, students were given practice
exams and watched a YouTube training video and faculty discussed why these critical thinking skills are
important to professional success.

Supporting Documents

Please ensure that all relevant supporting documents, such as artifacts, rubrics, and student data,
are uploaded to your designated Google folder in WorkZone or directly into Google Drive. Note: Do
not include any information that may identify students in your data.

Updated SLOA?
If you are updating your SLOA document, please include it with your report and other supporting
documents in your designated folder. It does not need to be filed separately in the "SLOA” folder.

Are communication outcomes embedded in the SLOA Plan?

As of 2017, all Baccalaureate programs were required to embed the communication outcomes
within their SLOA Plans, this is optional for non-Baccalaureate programs. Please mark the
appropriate box below.

Embedded: X
Not Embedded:

Student Success

To access the Student Success Dashboard please sign into a UA computer with VPN connection (if
not on campus). You will need your UA credentials and it is best accessed with the most updated
version of Chrome, Edge, Firefox or Safari browsers; Internet Explorer is not supported. You will
need to filter the data to see your programs. If you need assistance in finding the data for your
programs, please contact your data liaison or Julia Manfredini in the PAIR office.

Data Liaisons

Each school or college has a team of Data Liaisons to help you analyze the data provided in the
portal and may be able to help you see your data in multiple contexts. You can find a list of data
liaisons on the resources page for Program Review.

The college or school-level committee will also have access to this data with the goal that by
providing these visualizations data availability will be increased.

Data supplied within the dashboard linked below is intended for Academic Program Review and not for any other purpose.
Student Success Data Dashboard

Previous Feedback

The program is clearly successful, with a high number of students. Your report indicated a drop in
majors, but there is no discussion on why this is the case. Is the decline COVID-related? While there
are no red flags in terms of equity gaps, itis worth noting that the percentage o students is
lower than students and that students graduate at a lower rate (for example, in 2022 31%
of majors were | but 17% of degrees were awarded tJJ)




Student Success Data Trends:
Trend Increase | Decrease | No Change
Persistence

Pass Rates

Student Credit Hours

Majors

Degrees Awarded

Other Trends (Explain in narrative below)

x| X[ X| X| X

Equity Gaps

Please discuss any equity gaps identified in your disaggregated student success data and explain
how you plan to address them. Please contact your data liaison or make an appointment with Julia
Manfredini to learn more about analyzing your data.

Persistence: 1t looks like the data is combined for the BSEM and MSDM degrees. It’s difficult to pick
out any discernible differences, especially as some of the race categories may have very few
individuals. The one area that does seem to hold up over time is il status where students with
have a measurably higher likelihood of continuing to the next year than students that do not.
We will work with our development officer to make sure that all of our students are learning of the
various financial aid packages that are available. Pass rates: No discernible trends. SCH: On the
average SCH loads, it is evident that again, those with |Jjjjjiil] Vere able to carry significantly
higher loads. Also, Jjjilil] students carry substantially higher loads than [jjjj students (who are more
likely to have employment). Majors: proportionally, the percentage of jJjjjjjij students has grown
(28.8% to 40.2%) over the 5-year cycle. We see this as a good trend, especially in a somewhat il
dominated profession, and we have worked to expand focus on a range of fields, to include NGOs,
humanitarian organizations, and international approaches. Graduates: Then, as would be expected,

the percent of i obtaining degrees has grown.

Optional Data Explanation
Feel free to share more of your thoughts on the data provided.

Persistence: Bouncing up and down without a discernible trend, starting at 67.5% fr FY'19 to FY20 and
ending at 68.5% for FY23 to FY24. Pass rates: Slightly higher in FY23 to FY24 (83.25) but close to
the 5-year average of 81.61. SCH: Very consistent with the exception of 2021 which seems to be an
outlier (high). At the beginning of the 5-year period it was 2,421 SCH and at the end 2,418 Majors:
Holding very steady ranging from 196 to 213. Graduates: Also holding steady ranging from 31 to 39.

High Impact Practices

According to the AAC&U, High-Impact Educational Practices “have been widely tested and have
been shown to be beneficial to college students from many backgrounds.” UAF is particularly
interested in Undergraduate Research and/or Scholarly Activity because it is one of our mission
fulfillment indicators, but all of these researched High-Impact Educational Practices should be
reflected in your program’s student learning outcomes and curriculum.

Previous Feedback

It is good to see that the program incorporates real-world challenges into the courses, and it is likely
very beneficial to your students. You indicate that there is a capstone course, and it would have been
helpful to see more discussion of what is done in that course.



High-Impact Practices Used in this Program

Please select all high-impact practices your program is currently using from the list below. For any
practices you select, provide details in the corresponding narrative section. In the narrative,
discuss how your program is implementing these practices, including any successes, known
issues, and solutions. If you are considering incorporating any of these practices in the future,
share your plans. If your program is not using any of the listed high-impact practices, please use
the 'Other or None of These' field to explain how your program supports student success.

Capstone Courses & Projects Research (Graduate Level)

Collaborative Assignments & Projects X | Writing-Intensive Courses

Diversity/Global Learning X | Publications X
ePortfolios Communications

First-Year Seminars & Experiences Scholarly Activities X
Internships Other (Please describe in box below)
Service or Community-based Learning X

Undergraduate Research

Capstone Courses and Projects

Collaborative Assignments & Projects

The BSEM program is very strong in collaborative projects with other entities and especially with
researchers studying Arctic issues. For example, two BSEM/MSDM faculty members co-founded
(with FEMA) the first Academy offering for Alaska which focused on the expansion of emergency
management for Indigenous populations in Alaska and is now housed at UAF. Another is that i
I has guided five U.S. National Labs in their integration of an Arctic portfolio as well as
development of a digital tool with IBM/The Weather Company for the U.S. Department of Defense.
Core faculty and the majority of adjuncts maintain active working relationships with federal and
regional agencies, and work to incorporate that into the classroom.

Diversity/Global Learning

Much of the applied research that HSEM performs, and research that filters into the classroom, centers
on the Indigenous peoples of the Arctic. For example, HSEM faculty member | has
been appointed as the Homeland Security and Emergency Management Advisor for the Inupiat
Community of the Arctic Slope. Faculty present at international conferences and forums, sharing
lessons learned in Arctic and Alaska research efforts. The HSEM program is helping to build disaster
resilience and climate change adaptation by coordinating and supporting the development of the
nation's first Regional Tribal Emergency Management system for the Inupiat people of the Arctic North
and nine federally recognized tribes (ICAS and member tribes). Additionally, partnerships and research
efforts are helping to inform policy through applied efforts within emergency and disaster management.

ePortfolios

| (250 Word Limit)

First Year-Seminars & Experiences

| (250 Word Limit)




Writing-Intensive Courses

| (250 Word Limit)

Service-Learning and/or Community-based Learning

For nine years, the HSEM program under Center for Arctic Security and Resilience (CASR), provided
Arctic Defense and Security Orientation (ADSO) to more than 1,000 participants. Over the past 10
years, Mr. B 2 former police chief, has significantly contributed to enhancing safety and
preparedness against active killer incidents. He has taken the initiative to educate not only every class
that he instructs at the university, but also at least 20 different campus and community groups. This
diverse audience has included local financial institutions and various industry groups, each benefiting
from his guidance. His sessions have been instrumental in equipping these groups with vital knowledge
and strategies to prevail in such critical situations. Mr. JJili] ¢ffort in extending this crucial training
beyond the academic sphere demonstrates his service commitment to the broader community's safety
and well-being. Students in the program are increasingly involved in internships through partner
agencies and organizations.

Publications

By count, the HSEM faculty (over the last 5 years) have 23 peer-reviewed journal articles and 17
additional peer-reviewed or editorial reviewed articles.

Scholarly Activities

In addition to the publications listed above, the HSEM faculty have another 147 intellectual
contributions (ICs) . Ofall the ICS, 89% have an Arctic focus and 89% are focused on sustainable
cities and communities. The HSEM research is often cited in the public domain. For example, HSEM
faculty member | has been interviewed or cited, during this cycle, by several large media
outlets including Bloomberg, New York Times, Fox News, High North News (Norway), Le Monde
(France), Al Sharq (Dubai news), el Mercurio (Chile), Sputnik, RIA Novosti, KCBS 106.9 San
Francisco, BBC, USNI, FDNM, E&E News, China's Central TV, Sydney Morning Herald, Radio
Canada International, Globe and Mail, Scientific America as well as others. Research spans natural
hazard modeling, policy examinations, practices within the HSEM field, human impacts, etc.

Other or None of these (explain)

| (250 Word Limit)

Program Profile and Financial Data

The program review elements in this section usually stay consistent for departments. Any
responses you provide will be saved for your next review. Please carefully review the information
below and make any corrections or updates as needed to ensure accuracy for the next program
review cycle. If any sections are incomplete, please ensure that you provide the necessary
information. This will allow you to start from an updated baseline when you revisit these elements
in future submissions.

Financial Data Resources



The Board of Regents shapes program review, through BOR Policy 10.06, to support budget
increase advocacy in the state legislature. The standardized financial data template should be
analyzed with your data liaison to assess your program'’s capacity and resource status.

To keep integrity and remain standard across all of UAF it is very important that you do not provide
any additional or alternative data.

Financial Template
Your data liaison may have uploaded your template to the Google folder for this program, or you
may do so now.

Previous Financial Feedback
Feedback will be provided once you have completed a full review.

Previous Profile Feedback
Feedback will be provided once you have completed a full review.

Cost Effectiveness (250 Word Limit)
How does your department/program approach being cost effective?

The submitted financial data is for both the BSEM and MSDM programs. CBSM does not separate
graduate and undergraduate faculty. The HSEM/MSDM degrees in AY22-23 had 4 full-time
instructors and an FTE (with adjunct faculty) of 8.5. This was sufficient to offer high-quality education
to 181 BSEM and MSDM majors (note the BSEM and MSDM majors are not broken out separately
and the totals shown are way off (too high)). This program, with a high number of majors, and just full-
time faculty is very cost effective.

Program'’s Value to Mission (250 Word Limit)

The CBSM mission is centered on student success and applied research with a focus on Alaska and the
Arctic. The HSEM program (and MSDM) program are integral to both. With 181 majors and 58
degrees (BSEM, MSDM and all cert) in AY22-23 it is evident that the program provides a lot of
students with high-quality education that is verified by several top 5 national rankings. Of all the
CBSM ICs, 55% of them have a focus on the Arctic, and particularly Arctic Security with a
substantial majority of these coming from the HSEM faculty. These ICs include
climate/environmental, political, military, economic, energy, food, social/cultural, and human
security and sustainability security topics. In terms of research and outreach, Arctic Security is
easily the subject matter that CBSM is best known for because of the HSEM program.

Duplicative Programs (250 Word Limit)

| None - this program is unique at UAF and across the UA system

Community or Other Partnerships (250 Word Limit)

HSEM has several community and other partnerships. Just one example is that

, and | have received letters of appreciation from ICAS (the
largest U.S. Arctic, federally-recognized tribal authority in Alaska), for leading an effort of
"recommending, developing, and officially communicating (transmission to the White House, AK
CODEL, and DOD authorities), on a multi-jurisdiction Tribal resolution (official communication by
Indigenous policy/Tribal authority), that has resulted in a completely restructured consultation and
communication practice from DOD federal authorities in Alaska”.




Value of Service Courses (Optional) (250 Word Limit)

BSEM offers courses in business continuity and cyber security management which are required in the
BBA Accounting and Business Administration program.

Post-Graduate Success (250 Word Limit)

These are high-demand jobs and HSEM students have been very successful at finding jobs in their
fields or already have jobs and are seeking promotions - many of which are guaranteed after receiving
their BSEM degree. A notable example of post-graduate success is BSEM graduate

who is [l from . Vas accepted into the National Emergency Management Advanced
Academy (NEMAA) for FEMA and is the first-ever i graduate of any FEMA Academy. She is
now a Tribal Judge for the Native Village of | jjjjil] and is the || of the Department of
Emergency Management for Inupiat Community of the Arctic Slopes (ICAS).

Submission
Submitter & Collaborator Names

| Submitter: Alec Bennett. Collaborators: Mark Herrmann and Francine Davis

Submitter Email

| apbennett@alaska.edu




UNIVERSITY OF ALASKA FAIRBANKS

Student Learning Outcomes Assessment Plan
College of Business and Security Management

Bachelor of Security and Emergency Management (BSEM)

2019-2024

CBSM MISSION: We are a diverse and inclusive leamming community where innovation in teaching,
discovery, and service benefits our local communities, Alaska, the greater Arctic region and associated

global environments while preparing our students for professional success.

Our Vision: The College of Business and Security Management is recognized for high-quality programs,
experiential learning opportunities for students, service to the community. and accomplished teaching and
research faculty. The College of Business and Security Management produces impactful scholarships
including ones that promote a sustainable and secured future for the residents of Alaska and the greater
Arctic region.

whether certain business
conduct is legal and/or
ethical and apply the
knowledge situationally.

Administration
Comprehensive Exam with
Supplemental Topics.

Minimal Standards: 50%
of students should score at
or above national average
for the topic section.

: Competency Assessment Instrument Assessment Point
1. Communication

A. Written A. Written Written
Students should be able to Writing rubric assessing Writing samples will be
produce high-quality competencies across six collected in BA 323
professional categories. (Business Ethics).
communications on
technical issues/topics for Minimal Standards: 70%
internal and/or external of students should meet or
audiences. exceed expectations.

B. Oral B. Oral Oral
Students should be able to Oral rubric assessing Oral communications will
produce high-quality competencies across seven be recorded and/or
professional presentations categories. surveyed in BA 323
using various modes of (Business Ethics).
technology on technical Minimal Standards: 70%
issues/topics for internal of students should meet or
and/or external audiences. exceed expectations.

2. Ethics

A. General A. General General
Students should be able to Business Ethics section 3 The Peregrine Business
identify and understand of the Business Administration

Comprehensive Exam with
Supplemental Topics will
be administered in HSEM
456 (Leadership in
Dangerous Contexts).




Competency Assessment Instrument Assessment Point
3. Operational Knowledge
A. General A. General General
Students should be able to Homeland Security The Peregrine Business
utilize the emergency Supplemental sections 1, Administration
management cycle and 2, 3. 4, program-made Comprehensive Exam with
demonstrate knowledge in sections 1, and 2 of the Supplemental Topics will
the basic principles of Peregrine Business be administered in HSEM
homeland security and Administration 456 (Leadership in
their integration within the Comprehensive Exam with Dangerous Contexts).
field. Supplemental Topics.
Minimal Standards:
50% of students should
score 50% or higher for
the topic section.
4. Problem Solving
A. General General General

Students should be able to
recognize assumptions,
evaluate arguments, and draw
appropriate conclusions.

The Watson-Glaser exam.

Minimal Standards: 50%
of students at S0%®
percentile or more; 70% of
students score “average”
or above in each subscale.

The Watson-Glaser exam
will be administered in
HSEM 456 (Leadership in
Dangerous Contexts).




College or School Review Committee: Homeland Security &
Security Management, BSEM

The college or school committees set the tone for helping each program feel seen during this
process. We have provided you with strength-based feedback tags to attach to this program
review. Please select as many as applicable.

Overall Recommendations (tags)

Address Equity Gap X | Consider Curricular Revisions

Develop Online Offerings/Options Improve Time to Degree

Increase Enrollment Increase Graduates

Increase retention/persistence Strengthen Advising Practices

May be asked to share Effective Practices Recommendation to University-Wide Committee

Explanation of Overall Recommendations (narrative)

The SLOAs were well defined but identical between BSEM and MSDM, with BSEM having one
additional category. The committee recommends the programs distinguish student learning and
outcomes between the undergraduate and graduate programs. The committee also recommends
disaggregating BSEM and MSDM data for better assessment of equity gaps and student success.

Direct measures are well defined and indirect measures could be clarified or added.

Faculty scholarly activities and publications add very valuable context for the program’s overall
profile. With regards to high-impact practices, we note that in the context of this section they refer to
practices that support student success. With this in mind, we recommend in the discussion of faculty
scholarly activities and/or publications greater clarification of their alignment with student learning
outcomes and success. A brief note can be provided to explain how faculty scholarly
activities/publications support student success and learning outcomes. For example, the discussion of
other high-impact practices (e.g., projects, internships) does this very well.

Student Learning Outcomes Feedback (tags)

Strong X | Developing

Requires Minor Revision X | Requires Major Revision

Student Learning Outcomes Assessment Feedback (tags)

Strong Alignment with SLOA Plan X | Clear, Concise Presentation of Findings X
Compelling Learning Story Missing a Direct Measure

Missing Active Verbs Missing Curricular Connection

Missing Collaboration within Department

Student Learning Outcomes Assessment Feedback (narrative)

The program clearly identifies four relevant competencies with clearly defined goals and specific
assessments identified to measure outcomes. Strong details are provided for expected competencies. As
noted in the previous feedback, descriptions could include more clear action words to align with
Bloom's taxonomy verbiage and to clarify expectations which allow for better measurement. These
suggestions were already adopted internally and the language is currently under revision.




Direct measures of each competency were identified, specific, and student-learning centered.

Indirect measures include an exit survey related to student perception of the program. Additional clarity
on how the indirect measures align with and are assessed against the SLO would be beneficial.

The program could possibly benefit from additional indirect measures of student success, perhaps
through formalized feedback from partners, project collaborators, internships, or other industry
stakeholders. The program could benefit from identifying or adopting direct or indirect measures of
SLOA for experiential learning opportunities such as internships, service-based learning, and
community-based learning. Additional indirect measures may already be in place for this program but
were not articulated in the SLOA.

The program is successfully growing opportunities for student experiential learning amidst diverse
student demographics and range of on-campus and online learning, which presents unique challenges.
It would be valuable to articulate the connection of faculty activities and student learning success.

Student Success & Equity Feedback (narrative)

Majors declined by approximately 5%, please consider adding a discussion of potential reasons, such
as shifts in market demand, changes in program visibility, or modifications in recruitment strategies.

While no significant equity gaps were identified, there is a notable gender disparity in both majors and
graduation rates. Please consider adding possible barriers, and causes or outline efforts to increase

I cnrollment.

Assessing equity gaps is challenging because BSEM and MSDM data are aggregated. To improve data
tracking and gain a clearer understanding of student success and equity disparities, it is recommended
that data for the two programs be disaggregated. This would allow for more targeted interventions
where needed.

High-Impact Practices Feedback (narrative)

Prior feedback requested more discussion of a capstone course. This course is not indicated (and so,
not discussed) in this review. Collaborative projects (e.g., with FEMA), Diversity/Global Learning
(per applied research projects) and Service-Community-based Learning (e.g., CASR, ADSO) were
described in-depth, and revealed the strength and breadth of mentored/real-world opportunities offered
to students. Publications and Scholarly Activities were discussed in terms of impressive success for
HSEM Faculty, but not as a high-impact practice for students.

Profile Feedback
Mission-Centric to College and/or UAF X | Unique within UA X
Collaborative with other UA Programs X | Provides Job Placement for Graduates X
Strong Post-Grad Success for Students X | Strong Service Teaching Component
Strong Ties to Community or Industry X

Financial Feedback
High Tuition Revenues X | High Grant Revenues
Operates at Low Cost Productive Faculty X
Opportunities to Increase Revenue Low Enrollment




Dean Feedback

The HSEM program is now a very mature program and maintains a high number of
majors. We are very pleased that the percent of ] students have grown from 29%
to 40% as the program started out very Jjjjij dominated. We have streamlined the AOL
assessments with the rest of the assessments of the rest of the CBSM degrees and that
now is working better than ever, and as with the other degrees, we are seeking a way to
better assessed critical thinking. Finally, we are very proud of our faculty and that each
of them has extensive HSEM practical experience.

Vice Provost Feedback
Overall, the SLOA for this program was well-developed and the SLOs were consistent
with institutional and accreditation standards by meeting program-specific KPAs. Need
better differentiation in SLOs between the BSEM and MSDM. Should also document that
the SLOs are being assessed (continuous improvement). The HIPs were well described
but could use examples of what students do to meet these expectations. Also, whether
or not the HIPs are required and where they fit in the program. Well developed financial
review and program profile narratives. Agree that taking a closer look at the
disaggregated data and identifying a strategy/strategies for addressing the decline in
persistence is warranted. Differentiating the data by specific program (BSEM
versus MSDM) would take an effort by the PAIR Office; we can do that, just need time
during the development year if that is a direction the program wants to go.





